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ﬁmer:can educatich has been d@%fwa%@m B Bs@verely problem

itricken in . The MNation at R;gg ai ma&i a8 ﬁuﬁérbﬁﬁ other
studies. The vaﬁidmg ifudiéi appraacii the problems from

- «

different perspectives and use a wide vartevy of indicators

as svidence 6? serious problems. -As a result; the zolutions

that are recpmmeﬁ&éa' are also varied. However,; the

E&ﬁééﬁé&i ihﬁéiri to be clear that for fﬁii country to

continue: Eo progress and ”’intaxn a competxtxve positxon 1n

the global Viiiiﬁig' _signhificant improvaments must be
schieved in the educaticnal enterprise.

America has historically expected & great deal of its
educational institutions. Every new socigtal pébbiam becomes
_— . 'a new  challenge to at lwast be partially solved by -some
addition Ea‘ the educational mixzsion: in spite of these
great and ever g;owxng expectatxons, the level of resource
sllocations and the prxor;ty and status given to 5é§ééti6ﬁ
in  this socxety do not by any means 'ﬁi?iiiai" the

‘expectations. It s vary xntaresﬁinn in this light to see

foundation for the future. This national opxnion noll

indicated that education is considered "more important. than
developing "the best industrial iyiééﬁ or the ii?aﬁﬁéie
military ?6?66;“ that "public éé&ééfiaﬁ iﬁauxa be the top
pr;or;*y for additional Federal funds" and that -idu:iﬁioﬁ

taoR fxrst place of the twelve funding categories covornd\}n




-

the survey (National Commission on Excellence, 1983, - p. 16~

17).

igg gt; n at Risk very appropriately urges the- creation .

of a ?Léirﬁiﬁg.éoﬁiéiy“ as an effective approach to producing

individuals who will be able to function and compete

. effactively in an. 1nformation age. For fﬁii to occur, the

concaﬁtr:tion cannot ‘be restricted aﬁiy to the basic akills
bt must focus on‘higﬁer order intellectual skills; for

example: . analytical, svaluative, infersntial, interpretive
and problem solvivig skills, ~which are necessary to achisve
at the lavels of sophistication required in the presant and

future sociaties: ' e " .

It is a disappointmant to sae that in spite of the

‘amphasis on learning and EEEIEGVélbbﬁiﬁi of thae higher ord;F

3

skiils necessary to function and’ achieve in an information

SGéiéEy; 80 1ittle attentxoh is devotad in Tha g;ei At

12|

gsk to the units and organizations that spnciftcally deal
with information resources and the~ ficilitttion of “the

jearning of the information seaking and utilization skills

alluded to throughout EEG FEBBFE. It is diicbur:giﬁﬁ that;

.

though a behavior patturn of ltfa—tong iearning is demanded

in the report, 655 of the 1nstituti6ns mosat associated with

s
—

and inherently dedicated to nourishing iﬁdependant and lee—
long 1earning, namnely Iibraries, 15 hardly MDhtionad in the

féﬁé?%; This omission repééiéﬁii one 6f the major probiems
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perform theér'.egucagional’fUhctibﬁ. ~ The role of “%ihfééé'
msdia ~ programs. and their potential for " significantiy
Eaﬁiﬁibuéiﬁg to the solution of informat ion probleams must be

 parceived clearly by clients or their potential will not be °

" ceatized and others will have to perform the eritical

-information'intnrmedinéy EUﬁé;ibﬁ; T

The objective in this paper is to look at the problems
. . éﬁé prospects  of school® iiBFiFy‘ media . programs  in
" contributing to the fostering of 1ife-long learning and

the davelopment of the information seeking & utilization

_skills critical for succeeding in this complex ‘and rapidly

changing world. ~ The particular focus in this paper; in
contrast to the other papers, is the role of library media

: ~ programs in the schools’ and their potential for contributing

o the significant improvement being demanded of the schools

s Al

s

and all educational institutions in this society:

{NFORMATION AND EDUCATION - '
. Thé;af?icélpf Technology Assessment of the U.S. Congress
’ (1982) in its study of the impact of information technolegy
F z b ‘

on American education described the information revolution
as follows: |

K Modern society is undergoing profound technological

and social changes bréught about by what has been
called the information revolution. This revolution

is characterized by explogive developments in -~
‘@electronic technologies and by their integration into

 complex information systems that span the globe. The
impacts of this revolution affect individuals,

institutions and governments—-altering what they do,




@, 0

how they do it, and they relate to one another. -
If ;ﬁdiﬁﬁduilifi?efﬁbithr;yg;EéBﬁéﬁiéilly and socially
irn @ world that will be shaped; to a large degrea,.

ﬁyw§ﬁ§§&7§iéhﬁblbgicii;diveiogmungﬁﬁ"§ﬁéyiﬁuit.id§pf'
through education and t raining. {p: 3

- I - - T
This report &lsc presercs two imgortant bagsic conclusions
Fegarding educations ' -t
$. The so-called informstion revolution, driven

by rapid . advances in. communication and computer
technology, . is profoundly affecting American
_wducation: 1t is changing the nature of what needs
ts be lmarned, who ngeds. to learn it; who will

provide it; and how it will be provided and paid for.

2. information technology can potentially improve

and eniich the sducational services that traditional
educational institutions provide, distribute education

and training intc new environments such as the homa

ard office, reach new clients such as handicapped’ or
homabound parsons, and teach job-related skills in

the usa'of-tgghqolony.,,;Offici of Technology
Assessmant, 1982, p. $ii) -

>

This same study. alsc conciuded that the impact of the

information revolution is affecting all institutions but

"particularly those such as public schools and libraries

_that traditionally have borne. the major responsibility for
providing education and other public- information services"

(Office of~Techrology Rssessmant, 1982, p. ).

I

. .The knowledge and ‘skills required to survive and succeed

in the technologically and stress—oriented society and world

we presently live in are quite different from those required

»
5 |
=
L) )
(]
8

thinking skills is clearly not ;ehiavaé by concentrating on
s rathar limited view of basic skills and on drill ‘&nd
sractice: - Both teaching and testing hava to concentrate on

& complex times. The development of highor level

G
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'and the fosturing of htgher 169!1 inteliectual skills Wi"

- R

higher level“skills as well as on the more basic skills:
Sorry to say, this is currently not the éiii—iﬁ many

situations:. ' As with the iiirﬁiﬁﬁ of the er&ing process,

the learning of tnformation sceking and utiitzttion skills

&

only accomplzshed thrcugh the rnpeatcd use and ev:lultxon of
W o

these  skills in an adequate znfarmatton_laboratpry. These
kinds of skills are not devaloped and nourished if a passive
_ . . . L _ Sy o }
lecture/recitation mode. The activae ~ and const ant

opportunity for the application and piactice of thess skills

&1

in an information rich environment iiéﬁ knowlegeable and

iccesstbin asststanci is & nic-:stty for succ-ss. Lii?ﬁiri

must have fuii and un-ncumbcrcd iﬁtutlcctutl and physical,

" access to é‘wide range of quality matiri:ls xnd tn?qrmatior

‘services to attain this level of achievement. In addition,

@

WS need to nourish the development of an attitude of

excitement 'fagavaiﬁg ideas and an attitude  of ease and
' " 'b,,,,
competence in interacting with the information sources and

services thtt providn access to these ideas:

o RERLIBM AND iNFGRMﬁTIUN USE AND USERS

- The bﬁallenge to taach htgher order cognitive and probiem

solving -iﬁiiii ””” ora !ffnctivclyucannot be riipond-d to
successfully with a'naive view of tnformn%ion use and users.

%"

fn overly stmpii tic view of the information world and

ifivormation use has dictated our pnst approachus to the

Y

L2



provision of iiBFiiy' End - iﬁfaﬁﬁé%iéﬁi,seﬁ€i==§ ,and the -
- - 7-7 . ] . K ) ‘:;
‘teaching of information seeking -skills. The advent of

s ’ S w
‘computerized . data bases and - ‘on-1ine saarching hts forced us .

to é#iiﬁéﬁi‘ our undgrstinding of information seeking
O S < £ e
behavior and some of what we h:vu 1aarn¢d challenges our
ﬁ?ivibus ﬁeﬁipecttves; At this poiht, a more r-alistic ‘and -

- RN

knowledgeabli approtch to tha provitioa of -iﬁfé?ﬁiéibﬁ .

services to childrnn and youtﬁ is mandatcd.

5 éiﬁﬁiy "ﬁFiiéﬁiﬁE the wcndars and bnnlfits of using

. libraries: in the traaitidﬁal manﬁur and uxhortinn uii?i .to
' raform When ﬁbthing in the last ‘twenty five years gives us .

any encouragement that they can or will séems tc be & futile
and ﬁaﬁsFaauaeiva exarcise.  From our limited understanding .- *
7 gained : r-lativnly ’Pibihiiih of adult iﬁfbrﬁifibﬁ use

behavior. serious consxde*ation should be givon to a humhnr e’

of factors -which appﬁar to be fuﬁdtmnntal principi

+

- regarding 1nform2tion use. It cannot bb assnrted at this S
time that these thﬁE§p1!l; descrited in the following -
paragraphs; have been clearly documented in terms of their

applicability to Eﬁiiariﬁ and 966%5;. Many would feel
however that these idaas’ hava at least ?iéi validity znd
there seems to be at least some empirical éﬁsaa?i 'iﬁ jtﬁa,
research - literature for some of thase ideas tﬁiﬁéiil 2

- « _.
- . N

E_?i"bfi:; 1979%. - ©
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d - As aammaﬁ‘séﬁié'aaﬁia tand to indicate, thare is a very
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solid relatxonsth bﬁtweéh proxxmzty and usn. Thzs probtbty

ekbiij'  ﬁﬁy home librariliapity a more tmportant rolw fhan

;was origzﬁﬁily assumad. Evidnntly, thi grgatlr %ha distance

: eithcr physid&tly or psycholoaibally, tha Ibsl 1ik¢iy it is 3

I

that a resource wWill bn uscd whethnr it is a librlry or tny,

other Riﬁd 6F Péiburca;

anaxﬁ:nztiomn gr Tims and Eanrnx } .

The ttmc and unorgy requirqﬂ ta fiﬂd and use information

is & scriou! coniidoration !or momt poopli and §t appears

<

Ehit less gcrtincnt or adequate ﬁmforuation ig fr.quontiw-
ﬁFi?éFiElo tﬁ the expenditure of more ﬁimc and nffbrt to gnt

»

more and/or bntth information to natiafy a naed. Obviausly
this"® cchstdarttion is nniativn to. I given tnd ’i'ual aﬁd a
P

ﬁi?ticulﬁr situattona In tarms of ﬁﬂpnndttmre of time and
s { 3

effort, there does seem to be a.scrious discraparcy between

what library media specialists _and most library and

xnformatioh p»ofnﬁwionils fael is. reasonable and what

e

clients feel is raasonab1¢,

717

amount Of Inzecmaiﬁgn Ezndnﬁ

Uﬂnns ﬁvtd-ntty h&vn a considnrably ﬁiffnruﬂ& éi?éiﬁfiéh

-

of how. much {information is "woaﬁonabﬁmv to éﬁiii?y a

parti iar nced than' 1nformation profensionala. 1t iﬁﬁii?i'

o

h

individuals havw a cartuin sans®e of what 15 ruxsanubl.

. d
| '8
L A

. 'and that is difficuat fnr inferration ﬁFaiﬁiiiaﬁixi to

changn. One -of " the: most inmi@qtfut analyses of %h’ﬁi

particular igsuem was done by Patrick Wilson tt@??). o which

» . “.’ 7‘: ‘.

o



L3
.

'Pngfgtsasg For . Eatzgnnk intstmgﬁisex

N . - - -
-

he ":iﬁiii f 1nformation g:thnrtng. in

o
m
ol

hc, rafare o0 a

'doing an_nnaly:is of an inﬁtviaﬁil’s availibli Eimi;- it is

'aathoriﬁg and use is Iimitcd and that, tharo are & number of

£ -

'compct;ng fiator:u The eonsid.ration of timi nends td b¢

- Id

considered from the ctandpotnt of boina a Viihibl. commodzty

’and ot “free”'as we Ieum to consider it particularly when

4 -
-~ - -

it comns'to childrcn.and youth. e -

& ' - L:.' .

Numoroun studios tndicata ihat when- ccﬁfront.d wtth Qg

.:snformationf problim;"hany indtviduals’ firlt p faruncc is

to Eéﬁiﬁit another ﬁcr:on wha thcy knou and peri.ivc to - Bi

-

Rnawiegaablc - and who will as sist them (1) in rcfining th- ‘

qunstiOﬁ, ;iéf iﬁ ﬁerconiﬁﬁ or ﬁrusifttng'tho information

7a1ternativos, iﬁa €3 in some cases, in. BFBViaiﬁﬁ .fﬁé

answer. This: strong BFi?iFiﬁEc Tor . pcrlonal lsststanco &%

least iﬁ the early stages of an tnformation inquiry ﬁands to

be taknh into accountowhon pliﬁﬁing and Ecvulﬂping 1ibravy

e .

iﬁd ihfcrmation scrvicas.‘

It would saam tﬁéﬁ a more producﬁivu approach to planning

’

and developing 1ibrary modza progams that have groater

.lﬁFéiﬁiéfi, of being succnssfui in meeting' thn ﬁuads of

4

P

_ s> v
wtudents and toachlra wouxd b® basaa on & rnalistic

)uﬁdarstﬁndiﬁg of user bchnvio?. "We nead féArtnst thi

g -

7 vaxidity of & number of these idcas that have GEEE'Bﬁt of

the analysis of adult tn?crmaeion ue@king-bnhavtor in terms

N o
- \ i

. - . r i
. . - «

;ipparent qpcording to Wilson thtt thc‘timn fbr information

oy
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behavior of ;yéﬁiﬁ; it iz also critical to —rccognize— ‘the

| information nesds of teachars in -a realistic manner. ¥, 7
] : R
'Teach-rs proEably havn a arnatir div.rstty of’ tnformabion . "
g,
. seriou: and SOphtsticatnd n?forts Biiﬁﬁ iidi‘ to ﬁpravid-

 them with r-alistic and -ffncttve as:igfanc-. ] This 15/;rui

‘ surviccs? What. kind of audronoss and skiii ;yo ‘tgzchurs,-~ R O
. have 1n accossing thuainformatioﬁ uorld? From ii‘sffiiiﬁtr . S
1ev3dencni tha &s i%’ t paiﬁts to an-incrodibly Joﬁ, cvoi' 7§ |
;',g? both a%?fane.’ and sRile.; 1t is truo that fhi}o ari' )

ﬁd%éﬁ@%iﬁ§ exceptions 1n terma ‘of both thu Invui of sarvice

’

. of - their appliCibility tS* EﬁiiaFiﬁ and yduth. It is

strongly suspected thit miny of the biﬁéViEF, biéfirﬁi -

P”“'"tiy FﬂCOgnizcd in adult inform:ticn sinking Behavior - -

o

mxght very anli aIso apply to studcnts at diffirunt ii@iii;

T of

In addition' to tryinn ‘to und.rstand the infarnatign

- [N

naedi tharn most othcr catogorios of users but yct have fcnar, ;;- ..

at the school level in spite of the valiant. of?orts of some] R

Iibrtry‘ madia spccialists but aiﬁurully also in  tarms of -

district xorvtccs iﬁa Eomm-rcially iViilibI- sn?@iéis.

How many iophzsttcatcd current lwaronols s.r?ic-d nxint
For, teacheri in the various 9uanct arwas and grade levels?

_What proportion of twachcrl havc ava;iaS}n to them .ih
conveniant and. realistic -ways;. on-line ssarching of . = . .

éﬁﬁ?éﬁ?iifi ; data; bascs and °iﬁf6rmttian ‘ tntnrnndiarins ,

preparidf and niiitng Eo providc s.arching and_ synthostzinn.r -

'

2 ~

‘e . N

- L

provided teachers in -som® Qistricts and the -level of -

“ - - -

. - - .
-~ . o - o * e - -
- .- . . ™ .. 4
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[ e
next section,

awareness = and sRill ﬁx%ibitud by goma teacharc. However,

these cases are defini%ely in the mtnority.

it possiﬁii that iiﬁfour'f:iaurn tO'Fiiéﬁ a larger

g
Al

proportion ‘of ‘aur potunttakcclinnt populitibh and (@) tﬁé

~ e

appnrent 1neff¢ct19inass of our public ‘rﬁlutions; iﬁa.

.

iﬁiérﬁction iﬁ the past. cculd b& larﬁily ‘due to the
unrealistic oxpectations‘ of. users or at least due to the
lack of undnritinding o? informatiow ia@king behavior? Can

we af?ord to ignore the posstbilities here? - s

. - *3 oe-
. oo - RN » R

. WHAT ﬁﬁté-?dﬁ SCHOOL LIBRARY MEDIA pnaénnﬁéi

It doesn’t iék nuch of a- pnruaai of the litcraturau to

Eiié&?i? - a divursn and Fithir confusod ,panoply..

p-rccptions of the roles and functions of schooi library

media progams. This cbnfuaton and total lack of connnnsus

creates : sertous problem 1n :ttampting to dnv.lop prcgrams.k-
,L
The question at this point is ﬁhat role iz necessary rxndf

'§hat functions ' need to . be porformwd by vitbrary m-diiﬁ,

?programs considering thu vtuu of thc ihfcrmltion werld and

thn rnquisito learnaﬁa neiés d.scribad prnviousiy. Th

partieular problums and issuun that arine in trytng to
- R
‘develop and sustatn what is naedud wtit be anult with in the

SF the Pipﬂr.)

der concupts of passivu culture ééﬁéiiﬁ&?iii . or
/
C§ntar9 for Eﬁa devclopmint of an enaoymcnt and approciafion

“Tha ol

for réiding goo&““booRa while idwnttfyinn very important

,,,,,,,,,
i
B

U U FE
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entire range of radds idintiftcd as crucial for survivtl and-

achiesvement in an iit?iﬁély complex, information abgndnnf"

L 2=

and rapidly éﬁiﬁﬁiﬁi.ﬁé?id."

The laevel of nxpcctation that is satisfied with & ﬁiEi
iﬁa ﬁiﬁfiii but fiirly sup.rfluous rasource is no longer
relevant orc appropriatn. The vaiuc and utility of
1nform:ttcn of aill kinds has bﬁc;§n much more vismible iﬁ&_

S Y
appreciated lﬁd tt appaars that an nxpictition cf & more
: N
activ- and  a broader approach to providiﬁg information

servicos is dovelopiﬁg. 1t would s.lm that if we are

a ﬁdiﬁEﬁﬁ jsap is hot only riquirnd .of what we expoct of

educational agencies gnn.rnlly but also tn terms of what we
‘iibiét_ of the Iophtsttcaiion and contribution of .such a kay
iﬁﬁ?idicnt as the ihformatton intermcdiary lﬁd tnformation‘
hbontory., The development of higher lavel intellectual
- Ihd probiem solvina skilll can only ba devclopid in an
iﬁvxrﬁﬁmunt where thay. can be repeatedly applied and testad

throughout the 1earnor's school prnrt.ncn. The cumylative
éfficti gf many of these kinds of iipiﬁ?yrc.s is what iiidi
to fﬁ?i d§9iiupﬁiﬁ§r76? ;'snlf-directnd learner able’ and
ﬁaiiv.itid for-lifelong iii?ﬁiﬁi. nm kind of iﬁ?é?riiiiaﬁ“
learning {aboratory r.quirns & 1nvn1 of sophistic:ii&ﬁ and
‘:?Eﬁﬁbhsiven-ls far bcyond the currcnt l.rvic. level of
vmatériaxs"{:?ag1$b111Ey combined with, iﬁ po:siblity of
jsome- limited ;iiiiiéﬁéig

I

11 -




A great deal of prograss has been mada in the past decade
in providing organized and carafully selected collections.
The warious federal programs that ¥ollowed the launching o?:
Sputnick in 1957 provided some of the funds éﬁd- the

stimulation that led to the rapid groweh in the 6@'s and

79" %, However, this did not result in a well-stocked

pors
el
U'\
. !

rary madia center in svery school or the kind of staffinn
that could provide the services required to serve the needs
gvan as they were defined during those times. Of -course the

80'3 have seen a decline in staff and aaiiiéiisﬁ buagéeg as

wall as buying power due to dlclining enrollments; iﬁ?iifibﬁ

and Proposition 13-like tax 1imitations. As a result; we
have baeen IEiéﬁﬁ ground at a time whan we nead to expand and

refine the kinds of services we provide to meet the new and
oxpanding learning needs of an iﬁ?&?ﬁi%iaﬁ $6éiéfy.

What then is the role of school library media programs in
_#ostering the development of young peopla who are capable,
uninhibited; wiiiiﬁg ‘arid yearning to deal with the ideas,

,aspir:ttons and problems 'of humankind? Our philosophy has

always ihciudud the goal of  nurturing a lifelong

inquisitiveness and a Ebﬁ?b?fibiéﬁéss Eéiﬁ‘ﬁifh ideas and

the variaty of ﬁédia that present these zdeas.. We béliEVE

that knowledge; understanding; apprecxatxon and sktils in.

thn critical and 'aiicérhihﬁ use 6? information in its

<«

dxffgrent forms are fundamental tc a democratic society as

ﬁéii as to sffective functioning in an tnformatxon world. A

. 2 14 - L T

-
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duvaiaai#a an analytical postura toward ideas and the
capability of critically evaluating information from
different perspectives. It is also important for students to
develsp an interest and positive attituds toward the
vehicles that express ideas if a lifelong positive

relationship with ideas and information is to be achieved..

o

The independence of mind that comes with a personal, free

and independent interaction with ideas also kindles the

kinde of appreciations and understandings that permit the ;

enjoyment of the subtleties of life and the aesthetic

aspects of our world. )

It is critical at ¢this time ‘to have a. clear and
comprehensive Cﬁﬁééai'é? how school library media programs
.blend into this scene: The abstract and ambiguous
conceptions of the past will not be sufficient. The
conception of the function and services of a school ~library
media , program that will be used in this discussion was

developad by the writer over a period of years as a critical

part of ths development of a systematic. planning and

‘avaluation process for school library media programs

(Lissener, 1976). It was discovered early in this work that

the Conceptualizations and definitions of school library
media ﬁé&ﬁ;iﬁi were Very iﬁiaédﬁi%é'ﬁﬁéh it came to . trying
to apply more systematic and rigorous approaches to the
- planning and iViiuiE%&ﬁia? aFaﬁ;éag. . Inorder to be abjF to
: . R _
S . : < e ‘

15

much pgreater emphasis. however needs to be placed on
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special focus. Obviously; the environment in this case is

; S
analyze programs more:carefully it was necessary to %évexaa
a more comprehensive and cohesive definition. This approach
attempts to define from a user’'s perspective the function
and services of scheol library wedia programs  as:

comprehensively - as possible. This definition is used to
illustrate the role of the school library media program in
a;vaxapiﬁg the kinds of learners required in our striving

The prtmary' function purform-d by the school library

madia specialist or program can be viewed as a madiation
function. From this perspective, the ipééiiii§§ plays
Eﬁi. role of an intlrmcdt:ry batwesn the incredibly compiex;

and rapidly axpanding inform:tton world and the client. In

this sense, the library media spucialist is .no different

than & libra~ian or information specialist in any other
N -

environment. It is the particular EﬁviPGHMEht and the

particular needs. of the clients served that provides the

the school and the clients are 'the students, teachers,

>

school staff and; at times, parents.
The concept of intermediary implies that some assistance

is frequently required for clients or users to effectively

S

“and efficiently interact with the information world:

The' term iﬁ?aﬁﬁiiiaﬁ.ii used here in its Eibéaééé sense to

‘include all iiﬁFaaéﬁfitions of 'ideas, including the arts,

and in any medit'format. .ﬁssxstance is used to indxcate

9
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anything from a little help to higher level services such as

formal instruction, iiiiiiihg lhd xntnrprettng informat ion

needs, stimulafing 1nt¢rlst. lhd, actually providing the -

information in some cCases.
The information revolution has provided us With an almost

unbelievable array of ihforﬁtfion options. This information
world is incredibly 1ir§i and c%mpxax and in spite of the
advances in information technology and the much greater
potential access this’ provaacs' us, the need for an

intermediary to lssist 1n achioving effective access to this

information world has bncomc morn apparcnt. Even though the

microcomputer tcrhnology pirticultrly has madn dircct access

possible to considnrab}n quantiti.x of znformat:on for many

users, the need for an intermediary ig still vital for most

 usors and at times prob:bly for all users.-

The s#chool library media spec ialist performs this

intermadiary function for the purpose of facxlxtatxng the

achievement of lcarning and. instructional obJectxves. This

-

intirmudiary functxon is porformod iﬁ quitn a number of
di fferant Hlyl- in order to be able to grasp and deal with
ths whole range of services provided by school library media
progranms éﬁiii -Eibgiééi ware Eiﬁéfiiid;iﬁfp five major
service categories é_iﬁecesi; Referance; Bﬁbdu¢fi?ﬁ;

-

Instruction ind Consulting) thch are described-below.

fgoess “

The provision of ggggg; to. materials, equipment (for ;
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example, _ audiovisual equipment), and space is the
irliiiiéﬁii area of strangth and most . Clearly ﬁéfpéi?@d

éréuﬁ of scrvtces provided by school library media programs

and liﬁ?i?iii' in gun.ral; ) § involves providing

tntniicctual and physical access to the whole range of print

and non—print media. This also involves BF6§i&iﬁ§ access to
iduipﬁuﬁi as wail as the b?b;éduréi and facilities for the
use of both materials. and eguipment. The provision of

access to uatcrills that are ;ﬁét\ in the ﬁ:riiéﬁii?

colicctton o? a npocific school library media centar but are

pravid-d through various interlibrary loan or  petworking

arrarngements is alsc included. The pﬁ%fiiiéﬁ of access
would also include such considerations - as  copying

facilities, making arrangements for special E&iiéé%iaﬁéi

. either in the media cnﬁEEF .or in the classroom, etcs

v

Euééiﬁtty the greatest areas of expansion are in the area of

provision of access to computers and computar software and

sarvices for learners with special needs. in a number of

caczas computer facilities are bQihﬁ added to schooi iibravy

media programs and tho 1tbrary media Bpécialxsts are

-

Thlsc :ervtcls not only prbvide the basic 1nformati6ﬁ

laboratory fcr “both %eachcr and library media specialxst
initiated instructional activities but alsc and posszbly

mora 'iﬁﬁbﬁtiﬁtly; pravidn an encouragement and hospitaiity

3

?6F learner iﬁiiiitid and dtrecteﬁﬂact;vities which extend

16
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- uill beyond curricular intsrests and needs. Considerable:
it?idii have besen made for some adult populations in
provxaing mu:h grci*tr intellectual EECiii as well as

physical acccss in many areoas throunh computcrizcd snarchxhg

O

and ru:ourc. Bﬁarina via networking. Howevar, in ;ﬁ&,'

5 maaority of cases these advanecl ‘have as vet to reach young

lnarners. The problems rciatcd to provxdxng the level ”Sf

snrvteb needed hnrc,"ii well as in the 6iﬁir service
« patagories; will be " triatid in the next iiéfibﬁ ‘of the

o

:ﬁipié;-°
Refsrsoce Or Informstion Servises
This s.rvicu category involves two types of s;rvtcn, the,
-proviston of a collcction of reference materials for self
Gi.oj tnd the provision of various kinds -of _pé}gahai
iiiiitahcn to tha cliert in identitying; 7 iééﬁiﬁg. or
interprating information. This assistancs could include:
simply helping and identifying where something is in the
collection of the school library Wedia centerj identifying
matoriais not in %ﬁilééiiiéﬁiaﬁ but possxbly ':vaiiiﬁii
else whoresj providing various alarting or currcnt awareness
services Fiﬁi?&iﬁﬁ‘iﬁf6rﬁit16ﬁ on m:ﬁerxals or 1nformatxon
- that 7Ci£ihf; may not be aware of but which may be of value
once ;hiy_ifi-caﬁségaﬁi of %ﬁiﬁi.-ﬁrbvidiha‘Viﬁi&ﬁi»kiﬁas of
bibliographies and ﬁiiﬁ?iﬁ&i?i to assist users’ in becoming
awars of and locating various kinds of sources; as well as’

the actual answering of questions which could vary - from

17
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simpi. to .xtramcly complcx Riﬁds of quest ions.

*

Viry typicaiiy the cmphasis has benh on the iﬁﬁéF ieval
sarvices of provtding a reference collect}oh and some

identification and location assistance. More emphasis hai

typically been placod on raférunce services at the secbndary

lavel ”iiﬁ 2 heavier emphasis plécid on instruction at rfﬁé
iiéméht:ry level. . -
The -provision of on-line searching of appropriate data:

bases for staff, and in rare instances for students, .is
ivailablae in some districts and  this will certainly

increase. The BFSﬂiiaﬁ of various caaaaiiiéiiaa . m@rvices,

'fﬁi 'diVii§pmiﬁ€ of more data bases apprbpriite ‘for and

accessiblae ébauéhtidrcn; and thn production of var:ous‘

ﬁéiﬁiﬁﬁ tools to assist clients in analyzing quest:ons and .

[ e

: designing snarch stratagies are the activit:eSN\in th:s
- N \‘~_\:

service arsa that demand immediate sttention. Any.

advanc. in the dcvciopmcnt of sophilticltcd probiem solvzng

)

and information utilization skills will require sxgniftcant

o

,improvomcnt in fﬁi level of iiFViEéi ih this ﬁrna; The

issue of information iirvtccs for cﬁildren and youth needs

to receive the lcvel of attlntioh ‘given to these services in

the health ?i;ia, for éiiﬁﬁli;‘ wh;ch has been a leader in’

the dnvelopmaht of high ievel information services: ‘fﬁé

- ’ : 'EﬁFrcnf approachei to providing reference and information

o

sarvices hav- not goncrally been destgned on the baszs of

the undnrstandinn of user behavior discussed earlier:

- - - o ’ . . *,18,;

EBik;m :!f ;;; _.‘ t_“. 2{] , '. _':» ~0 Ca
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Tﬁiﬁi?bﬁi,“ a iinﬁi?iééﬁ% improvemant in this area will
require soms attitudinal changes as well .as eachniaai
changes: : | !

produgtien -

e production: . services &,iﬁvaiVi providing materials,
) . equipment and assistance to taachers, sjudents and staff for

producing or adip%iﬁﬁ 9artaa§ kinds 6% ﬁ?iﬁf but

done only for t-ach.rs or school staff and in areas where

spccial lquipMIht or oxpcrtisc is requirod. Product ion tan

involve anything from making a transparuncy to producirg ig
Eiiigiiian program. Thase -rvicn» are provid.d not only to
help make tnltruction more effacttvn but also to !timulate

and faciltt:tn the crnatxve abzliticl and basxc skzlls 6?

studnnts in iffictivoiy communxcating their xdeas.v 1t will

- : be ihtercsting to see tf this function exterds tp the future
into the arsa of production and adaptation of® computer
o - ' ' 1

: software. . i -

Instruction
N ' Gervices ‘' in ‘this category involve both ' formal and

~

w

~

"\\\\\ ' informal instructionai- activities as well as readiog,

\\\vicw:ng and lxstcninn guxdanc. activxtes. f'ﬁcfiyiiiig':ééﬁ 7

V:meffrom providxng various specifically designed self—.

instructional wmaterials to assist-clients in finding and

. using information; to providing fb?mti instructxor proarams
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Consulting

a -
o

for béth taeaachers and students in the use of various

informat ion rescurces iﬁd information access tools; as well

. as to Bwo”iainﬁ access and incoruction in the use of

the newer ;nfoﬁﬁiiiaﬁ technology ®uch as microcompters. .

[3
o

' This area alsc normzlly involves a great aiii-of informal

i;ii?ﬁééiéﬁ foF both fiicﬁiri 'on& students spenf?ically
related ¢to particular problems or questions; and also
involves & variety of guidance activities aimed  at
iéiﬁuiiéiﬁa or,ﬁoéiviiiﬁi;iﬁiiiiii in reading, viewing;-and
listening. é;iiéiié iﬁpﬁiiii'ﬁi; E;in placed in many cases

on the lower Invel information Ioc:tinﬂ skillsg iiﬁﬁiﬁiéiﬁt;
?.

@ \

dibii intellectual iﬁiiii;‘;ﬁ Eaﬁiinuiﬁﬁ iifioui problem . is

the difficulty of inithiEiBE’ the xnstruction and
appiication of information séeRing anq ﬁtiiiiiiiSﬁ;ABRiifi

into the various instructionai arcls.

Xl - \

'
Tk

" This group of services involvos the library media

iﬁiéiiiiii consulting with icachpn@ rcgarding the use of
various sarvices and —%ﬁé design " of ins?ruction with _

:ppﬁoﬁantc aﬁtention to informition utilization iRiiié.

Thii also inciud.s contributing to thn curricuiar and

ihstruct ional planning efforts at various levels -including

'fﬁi~ district - level. Consulting with students wWould be

«

considi?id under either -referente or instruction depending

20 22 :



on tho type of activity.;

o

Cansatttng sorvicns focus on thn aetivﬁtius of the school

library media :podit&ilf with individuals as w.ii as rﬁfaﬁﬁé

v

of teachaers.  This ares iﬁéiﬁaii.éﬁi work of the school

-

fiEFiFy‘ madia sbncillist in providxhg muagesticﬁs and
iﬁ?&?ﬁiitau ?6? inatriuctional p;annihn to {ndividual
seachers as well as tha cbaﬁérutxve planning of various

‘ iastructional kindﬁ of ‘activities, some 6? which are

conductnd by the t-tchor and somm by the madii ﬁpeciciist.

> X

The level of service may v:ky from the simplo Gngncs»ton of

-

‘a faw remources to bw used in a particular unit to the

actusl participation in the design and evaluation of various

instructional - iiFiEEﬁiii: This category may also involve .

assimting lnd pnr?qrmtng the ?uhction of a ctntr:nghouse in.

turms of provtding iﬁformacton about and sample copzes of

r

var:ous ins*ructiomal m:t-riats which are bning :Uﬁsideredv

for - use  in an instruceional areas in  soma cases, -the

o &
-

coordination of the sulnctiOh and mvatuat;on of . all

irnstructional 'Ei?iFiilﬁ is also a furction of the schbﬁir

library msdia program in addition to performing the same

selection and evaluation function for the library med:a

-

centar collaction.”




Sfiiﬁtibﬁ and & signxfx&bnt and cchtinuea edﬁﬁztment of
c

s BRRRIERS OR ‘CHALLENGES?

There should be ﬁb doubt rcgardtng the nead for activa

_and expanded limmary media pwograms in schools to provide

n.

the kind  of intcllietuai and physical access to ideas and

informatich %o ﬁieiﬂiary for thn development of the kinds of -

higher lavel skills Sé;ﬁﬁ demarded: The term program here

>

‘refers to a libeary media progrem capablé of performing the

-~

‘important - intermediary function as well as " providing

information services and an information learning laboratory
at a very high level of sophistication. To presums that

gc*ii’nc-, or for Ehat mattnv sven minimal survival can be

E

i&ﬁiivid in _ an: increazingly “compinx and competitive
intormation world with horsa and buggy information iyitimi
and services is absurd: © If we are really ,serious about

plop ﬁﬁ highly capable and competxtivc adults we must

6?  developing the requisite pkxils and application -

opportunities  at . the clqmeﬁtary ievel and continue
facilitating. the maturation . of these skills: Lifelong
L : _ ‘
I N . S R .
iearning im® riot simply a catchword but a concept referring

to a Eaﬁiiiﬁti§§iﬂﬁiviﬁn gat of skills and® understandings

S N - i o __ _____ - - - R [
necessary for effective participation in society and the
\/\ 8 o .

* achigvemest of a ¥uil life. This chalienge demands serious

rcﬁourceﬁ if we are to su ead 1n substantially ;mprovxﬁg

»

. our sducational efchtiveness;

if we ar> to going to >¥k¢ any substantial progress

v/
MR
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toward our goal we must Eiki a realistic view 6? the

,obstaclul in the road ahead. The literature 1hc1udqs an
assortment of plrsp.ctivcs on the péGEiiﬁi faced iﬁ- this

fi-id. - fho particut:r barriers and challenges idiﬁéified

here siﬁﬁiy represent one vicw o? somc of the most crzt;cal

-

1ssu¢i that wust be dealt nit if we ara to provide the

uinds of luirntng opportunitiis now b-zng diﬁiﬁdiéﬁ These

problcms can be pnrceivud ai barriers or challenges and

{hcpofutiy we will cﬁﬁfront theseé barriers as Eﬁiiliﬁaij to.
be anaiyzad, confronted and solved. .
Attitude Problews b

A number of serious problems exist in the area of
attitudes 'écéiia school library media -programs  and
iibrary media specialists. Considerable %Bﬁfuifsﬁ exists
rigarﬁtng tho rolas library. med:a specx:lists do or do not
perform and the roles thny are capable of’performxng. Role;
cannot bu por?ormed and icrvices cannot be used e??éctxvelyf
if fﬁiy are not pcrcnived accurateiy by potantxil ciitents or
if thiri is 3 lack of ibbiﬁtiﬁd@ of these roles by either
the individuals rccniving _%ﬁi banefits of thim or the
individuals attempting to perform them. ' Role conflicts of
this sort almost ingvitably iead to job dxssatisfaetibﬁ jﬁa;
ineffective ﬁiFfﬁFﬁiﬁEi;r“ This condxtzbn ult;mately
if#écei iﬁg.isiiiéy of a field to retain talent as well as
to recruit talent: S B

what fisld aim I in anyhou? Who am 17 What-am I? m I a



téiéﬁiﬁf iiﬁi one bf my ciient grd\ps\pr " am

angwer thum satisfa:torily pre:ent & magor problem “iﬁ

o~ -

dnvq&opiﬁg the kind of role descnibad ih this paplrs The

L

T Q _

lituraturc is ov.rioqded utth studils uhieh §ﬁ31y29:-th9

. ¢

perceptions - of school library madia specialzsts and programg

Sl s

'iby vabious indxviduals ‘1ne1udihg principais,1 'students.

-

teachers, 'parnnts and library med:a spacx:tists themseives.

It is not difficuit to summarize thc concluﬁions reachi&

the overwhalming magority of thesa itudinss S

‘Many - of the findings -d? these studies— hﬁVi ) oy

hegatxva connotat:ons. ~ In" the numerous. studius¥

carried out in ‘the past twenty yeirs,- Z number of ;aijj

conciusxons are commont that the ichcoi iibrarian's

perception of that role {school libririan's) differs ;wi

significantly from that of othera in the educationai
system, that thnwsggooi library seems to .play. only .
a marginal role in the total aducatzonal program, . and

that ¢the low regard for the school librarian \militates

P

~agaznst a direct invalVement in the instructional program ;,

of the' school. lHamblctbh,\IQBE, ps: .18-20) : -

The unxqueness and part:culav rale or funct:on of lxbrara.ia

‘media pragrams de5perately nepds to be'establxshed at thxi E

time. It is trigic EESE ‘the behaviggawe commonly see. 15 thE"

\

"desperate maneuvariﬁg to aiso be percexved as a "teacher

and- fo Possess a curricular territory 1norder to 1ncreasei;«

the odds of - preservxng one's JOb-n Thxs behavxor,' whxlei

* >

understandable; is serv;na to further obfuscate tﬁéﬂwigsue

rather than cantribute to any clarifxcatxoﬁ.. The_qecliﬁéAiﬁ

c

ieadershxp positzoﬁs :t the distrxct and state iéV§i§~ iﬁa‘

RN

the BFﬁéﬂiiétiﬁﬁiig éﬁd professtonai xsoiatxon of building

. ;
I



level library- media gpaeisiists not only has contributed to
the problem but also has created a condition where the
1likelihood of constructive and sffective counter efforts are
Eiﬁﬁifiééﬁfiygéééreaééa;i d |

- ' ’ - . v

ﬁi%iiﬁdé ﬁ?dbiémg also exist regarding the products of

library medxa programs. Consxderabie progress has been maae

in Vfﬁe scope of mater;gl\formats thch we now 1nc1ude in

collections but the preoccupatibﬁ is still too much with the
.Idea .contaijners rather than with the active maﬁiﬁﬁiéiiéﬁ 6?

Iﬁformatxon to facxlxtate the transfer of ideas to the mxnds

of learners: . . N
g
The term information itself is a problem in the schools.

"Information", as it is used in the schools, Eééﬁé only to
. include ﬁdﬁ?ictxﬁﬁ or “fact books" and doas mnot include

= every form of expression of iaéésriﬁCIUdiﬁg . fiction: The

. e = N B - o
all inclusive definition which *includes all forms of
expression of_ iaééS‘ is the way the térm is used here and

this appears to‘ He the customary use of the term now in

/$Fg\“raaily d sirable” use

libravy. and lthPMistoh sciance.(
nxe

of wmation according to BoRE - lzbrary medf

of 1in

.

seéﬁé3 t@ refer only to the reading of "good books" whxch

fyﬁically refers only to literature of acceptable merit.

. . o LN
The déVélbpmeﬁt of understanding and apprecxatxon of .great
iiféFétﬁFE and lxterary express:on is certazniy desirable

e ~ but it is far from péing the whole information Bati - game.

~

ya R 7, )
: ; § S o,
‘ ' " .= ;

All judgement_aside, {2f rest of the information world is




of the majority of individuals and therefore needs much more

adequate attention. i

An attitude that is_ more understanding of clients'
information ®Seeking behavior will be necessary if more

develop the higher level croblem solving skills which
reguire more sophisticated information skills and knowledge:
We have basically designed services in Eﬁi ﬁiéé-bﬁ the basis
of the philosophy “Here We are; come and gst it." The
objective is to ﬁFéviaé a ea?é?uiiy selected collection of
materials and equipment and to provide instruction in how to
4se them. The rest is up to tha client with the library

; media specialist supplying-'a iittie assistance and iuppa?%
if necessarys: Tﬁig concept prééuméi.iﬁii it is ﬁbiiibii to
_make clients self sufficient in their use of information -and
other services and that this knowladge: and the skills
learned will provide the basis for lifelong learning. We
EéVé,'iaﬁiéﬁéﬁééd drgahizéd instruction programs to develop
these skills bégiﬁhihg' at the eiementary level and
bbhfiﬁuiﬁﬁ through thé.éébbhdiryiséﬁé6i§ but most \6? " the
eviderice 'to date suggests tﬁéé other than a hard core group
of “readers", users are neither becoming self sufficient nor
expanding their use of libraries as they matupe.

It is time that ’

view of providing

26



Twerity years ago Leonard Freiser suggested that we quit this
,‘aaﬁséﬁsé and instead of forcing kids to spend .the majority
of Eﬁéir Ei e s@arching for information with usually poor

results; we should give them tha 1nformntton under certain

circumstances so that Eﬁéy do have a foundation of good

information to Work with and and as a-raesiult, develop the

3

skills and knowledge necesstry to understand; use and

appreciate ideas and 1nformatzon sources: %?Fiiii?; 1963;

The Béiii? is that these Skills and knowledge are not only

fiore# important but must precede tha attempt to develop
information ~seeking skiils if such efforts are to be
effective. This idea would appear to iﬁﬁﬁiit a very haavy

emphasis on indeﬁation provision and Fi?i?iﬁéi services at

the elementary jevel with much of the instruction at upper

he middle and secondary schools: This;

o

iovels, especially

of course, 318 Just th Bﬁﬁaii%é of the current pi%%i?ﬁ and

may expla;n some of Gur iﬁeffactxvanQSI in the divalopmunt

of hzgher ievel or even lower Iavei,iocational-sﬁxlls.

The question of the effectivensss of this instruction is
very troubling since many of the studies seam to show that

the end result of all of this instructxon produces college
students unable and disinclined to use college and
university librarxes effectively. There are many studies in

this area and most show’ that if thn instruction is iibiifid

from what ii'ﬁéiﬁg on in the classroom and is not intugratcd

into the ciiéﬁroéh,instruct;onal activities, the vesuits are

27 -
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dismal {(Blazek, 1975):; The really &iiéé&?iﬁiﬁﬁ: thing :
however is the fact we have known this for x long txme yct

our efforts to integrate iﬁstruction have, i“ most cases,

: be-n frustratcd.

Concern llso needs to focus on the content of instrucfibﬁ‘

in iﬁfb?ﬁitibﬁ‘i..king and information use. incf?cctivcnass‘

may also result from- intdcquat or invalid content and a

number of ?actors suggest th:* this may be the case. Our

. understanding ‘of information suarch pehavior is still very

primitive but considerable 1ﬁiigé¥ and new knowledge . has
resulted from our recent SgbiFinge with on-line searchzng.
A ‘detailed discussion of this is not pnrtin-nt here; but 11:
is certainly critical if ihi; Eiﬁi to iﬁilyzi what we have

learned ahd introduce thzs content into xnstruction programs

wherever approprxtte. It is very . apparnnt that the - “front

gucﬁ as the foiiowing must be introducnd and applied: how to
ask or frame qucstions. how to proceed to narrow or broaden
a tbbfc, how to translate questzcns tnto & search strit!gy,

and bhow to match the ctratogy with the tnfomation systim

(including tradit:onal manual ones anquot only computeriznd ;

§ys%éﬁii; ' These kinds of considerations Ir- not only
1mportant for the developmeﬁt of htgh-r lovcl intellectual

ékitli and Rﬁowiedge but also iﬁtimateiy relate to many of
\

the' ~curr1cu1ar content araas, for axample; set thaory in

1

N
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mathematics and classification concepts in science. 1t is
high time that this profession confront these issues and
redesign library madia instruction and services in the light
of our primitive but growing ﬁﬁaiFitiﬁaiﬁﬁ  of information
seeking behavior as well as the iiﬁiéi.a? more sophisticated
technology and ii??ibii;r It iiAiiia'EiaiF that we need to
reconsider the concept of sslf sufficisncy in information
seeking activities and consider the strong baiiisiiiéy that
at least for some activities and groups 6?' individuals, an
information iﬁéiﬁﬁidiiéi may mnot only be a luxury but a
necessity. ; |
Personnal Bnd Economic Issues

It would seem that if we recognize the nesd for the
development of basic éﬁa higher level intellectusl skiiii
and that wa. are rot satisfied with our current performance,
the logical response would be Ea-iaaiavi' and expand the
programs necessary to accomplish what is desirable. The
current - scene however doss not represent that kind of

picture; undoubtedly at least partially because of declining

enrollments, inflation and tax lfﬁiéi{ibﬁ restrictions:

ind here but somm things appsar

Q!
A

Accurate data is hard ¢

fairly clear. Miller and Moran did a vary interesting study
of expanditures for resources in school ~library madia
centers in 1982-83 which reflects a disturbing picture:

LIBGIS I (1974) reported an average per-pupil
expenditure of ¥4:22 for books and LIBGIS II

(1978) an avarage expenditure of $4.25 per

pupil for books. Tha LMCs are seriously
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continuing to lose ground in the purchasing

of resourcess can be verified by comparing

those amounts with the 1982-82 mean sxpenditures

of $4.58 (median, %3.71)-—a modest average’

increase of %2.33 over a five-year periocd -
Guring which juvenile book prices rose -
percent. Media specialists purchasing adult

nonfiction and referance books face even

greater increases. (Miller, 1983; p; 113)
It is also apparant- that in thes area of audiovisual
materials the piéiﬁ?i is avan worse. . T .

The very existence of a %ib?iﬁilﬁidii B?&ﬁ?iﬁi is not

aniversal. Mahar, (1982) using U:.S. Department of Education

statistics for 1981 concludads

In that year (1981), thres million pupils (7 parcent

of the total) attended schools without a library/
madia center. This figure included a decrease in

madia canters of secondary schools. (p. 24)
Of course tha existence of a center and the existence of a

professional as well as support staff. Hare the picture
also shows a declines |

The uriter conducted an informal survay of iﬁFaliﬁiﬁii‘
and 5iiéiﬁ§ﬁ;§ fﬁ‘ériiﬁiﬁﬁ‘ﬁﬁéﬁFiﬁi and .also Sﬁi?iia some
library media supervisers to get some idea of the degree of -
dééiiﬁi in positions ii‘Wiii as in the iéﬁﬁiy of new school
1ibrary media specialists. The Pésuii;;ﬁf‘ this informal

survey revealsd a decline in the numbar of positions from
betwean five and ten percent with district and elamentary
positions being Mgst heavily effected. The supply side of
the picture however revealed a serious dacline in
crrolifents of studants planning to be school library media

§§2 "'ﬁe



specialists. - A numbar of the—prlpirltIOﬂ programs havn
folded entirely and the p-rcnn; of decline in numerous
orograms is approaching 90 percent.  Sevaral parts of the
courntry ghic; have vnot Eiiﬁ as iiViFiiy effected
ébbﬁbmiﬁiiiy as othaers or havc shown incrsases in population
ar@ already faced with shortages. Other parts of the nation
will very likely also face shortages bafors long
particularly. as we move into a pnriod of increasing
shroliments; the so-callnd ‘lhadou baby bcom” which is ¢o
begin in 1985 and uhich is ilr-ldy apparent in sone primtry

iéﬁbbl,iﬁrcllmnnt;.

This ' sconomic and suppiyfeamand ‘situation obviously

creates a whole series of pwoblems for program development

and tﬁBFSViﬁiﬁtﬁ‘ It is iiéiiaiﬁaly difficult to - be

camm;tted to achinving excnlldncp in a "Miﬁ:gumcnt of

decline” c1imates 1t is also especially disturbing to see
the . 1088 of positions in the leadership ranks anc at the

elementary level which is @o crucial to the iiriy
development of the attitudes and problem nﬁtving skills so
in nemd of improvament and support.

‘5iicuiiiaﬁi with educators involved in ﬁ?iﬁi?ihﬁ. school -
library media iﬁiéiﬁliiﬁi baiﬁéaa out - another disturbing
igmant. It - appears that we are having difficulty
attracting the level of talent that we once did. This
has bwen pointaed out as & probicm of tha fiwld of education

genarally but it also appears toc be occurring in the school
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re@silt of an employment situation which provides

comparatively’ low financial iﬁcnﬁ%iﬁii‘;ﬁa 16w status but
still attempts to maintair @extemely high performance
expectations: An environment which doss not respect or
treat individuals as professionals may very wel® bs the most
serious ﬁiﬁﬁiiﬁ‘ﬁi face.

@ principal who was interviewed in preparation for this

A o

paper ;uggest-d that a climata of infantiliss pervades

. relationships of all kinds in the schools. Tha feeling that

one is not being treated as an adult and .certainly not

provided with the supporting systems and arrangements
%yﬁiéiiiy ‘provided professionals appears to be’ widespread.

or retaining capable people and certainly is not an
o S -

environment ‘which gtimulates effactiveness 0o iess

exceilence. A similar idea was expressed to the writer by a

former ‘student who was riffed from her school library media

' gpecizlist position after ten years due to cuts resulting

from a tax limitation provision being passed in her
district. She was the kind of person who had always wanted

to work with children and was very effactive in her role but

library media position, she said very definitely not: Her
rationale for this decision reflected an awarenass which was

made apparent to her when she secured another Job as &
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. and financiai ramuneration of aducational p-rsonnci. It

lxbrarian in a éav&rﬁﬁiﬁi agency. ' ghae commented that; “For

the first time in my professional career 1 was rispnct-d and
trested as & professional” and as a result she would not
consider bi?nﬁ resmployad in the ich66§§; 1f we are really .
serious about trying to improva the education of .Eﬁiid?iﬁ;

‘we have to ‘face the serious issuas of the status, treatment

" should be Fiiaiiy apparent that without a substaniiii

psychological  and. 6éaﬁbiic improvement in this work
snvironmant, no significant iﬁaréeiiiai in the lsarning

snvironment can or will occurs

‘Blanning God Evaluating Pronrass

. Progress in tha planning and . avaluating of school

library media programs has beman @xtemely slowi it also has

 peen slow in .other kinds of library and information

nnvironments. Some -EFBEFiii ‘has been made in terms of
developing improvrd Ipproach.s but the frame of mind in the

field is still centersd around the traditional 'itiﬁdaﬁai

approach of measuring ones goodness by compirtng what . ono
has" rather than what one "does" to what is racommended in
som@ arbitrarily derived set of standards. Inadequate
progress has bnun made toward defining tne goals and
6bJ¢cttves of school 1ibrary media prourtms in tcrms of
services provid.d to cliants and contributions made toward
achieving iﬁié?ﬁétiaﬁil iﬁd ;-nrntng noals. As a rasult,

h of the avaluation of library media specislists which is

o = 33



currently EiFfafﬁid is based on strictly subjective
judgements of the degres éﬁzﬁﬁicﬁ library media iﬁiﬁiiiiiéi
Eﬁﬁﬁi?i to some list of éh‘#;éé:riséics or attributes _that
may hava nothing to do with the development and delivery of
;n effective proaram of servicas to Ei;Fi.' |

Ancthar problem resulting from this approach to planning
and .diviiéﬁiﬁi 1tbr¢ry Gadia programs is the kind of
reporting iﬁd‘cUNMUﬂtcttinn that resulfi. The focus is not
on the goals and achisvements of 1ibrary media programs but

rather simply on tha weans of these EFEiFiii. The result of

this kind of reporting and communicating beshavior is the.

reanforcemant of an ttrcaay exceedingly confused picture of

what - the library m-dtt program is and does. A more rapid
movemant toward more output and outcome oricntud program
management and program communication is dnsporatcly desiraed

and needed.

Research must al”o focus on idiﬁéi?yiﬁi measurable

iﬁai ators of pronrlm qualtty that are related to learners

\

extraordinarily ‘;Eéﬁﬁi** problem but without iémiiﬁiﬁi
conlidirlbly better %han what we currently have available,

we will continue to eva}unt. using tests that ?Fi&ﬁiﬁéiy

focus on simple and S?G;ﬁ irralavant facts or extremely
, ) o ' o

subjective Judgements of 5iéiii and programs which can be;

and are; extemsly unfair and unrelated to  program

effect iveness. - < ‘

",



mainstream of Iibrary and information activity. In sptt. of

e and iﬁvalvaa disQUEIiGﬁs of

e

t

" decades of ideali

:Eéaﬁiiiiiaﬁ and participation in networking atc. we ‘have

too few examplas of active ﬁirticipttton. IE is time to
look mora rotitsfiéiily and critically ‘at what is Eaiiiﬁii .
and what is r.tlly desirablae! W- presontly hlVi several

!xampios of -xtuniiv- ptrticipatton »f school Iibrmry media

BFSEFiﬁi tn networking, such &s’ New York and Haryliﬁd.

 These experiences as well as other emerging Eﬁéﬁi?iti?ﬁ

activitius' nﬂbd to be carafully e slu:t-d to tdoniify .what
works and ﬁhy; ‘It would be ‘iiﬁeifﬁl however to fﬁi
profassion alsc to face tha realities of . cooperative ‘and
networking @Fforts and move ahead with what sssws feasible
and reduce the Fﬁifa?ieii ibus; directad at those who raise °

ffffffffff ‘

seriou: qu-stions. T -

Edugation QI hinnlnz msﬁin Sﬂ:ﬁiliiﬁii

The training pattern for school library abaii specialisis
has besn assentially different from that of wmost other
library and informat ion ‘Béé?iiiiaﬁiii. ﬁaﬁy' individunls
have entered the field via undergraduate programs' following
the training pattern in most of the other teaching fields.

Some say that this is one of the reasons why _school library
-madia iﬁi&iiiiifi ?éiﬁﬁiﬁiiy feel liRi sscond cll-: citizens

since fﬁiir 1n1t1¢1 profu:sionai training 1- lass than in

.

bfhér%xrcas of Iibrary and 1nfarmattons sarvicos. Ancther

= gy



_vesult may be a primary acculturation intd the ield of
application  (Education) rather than the iaéggiis
pré?iééi&ﬁii field one is applying (Library iEa :fﬁ?&iﬁ;%iaﬁ
Service). This only serves td Fiiﬁfé?bi. the i?iﬁiiiy
problam. T | , va:;

o . . p

,\,

A ﬁﬁﬁEiF of racant analyses of\gducttion have sugn#stcd &

ravamping of the sfructurc of toachir 'trtining. It has*

3 .
frequently baen’ iﬁﬁiiiica that a pgiﬁi rcquirim.nt f ail

.t /

-ducators is a yood bl:tc o&ucafiaﬁ‘ \Sd attempts té\\

EBBEFEFi&&iic level have only resulted = in iiFiaué;y

Y
hampering the achisvement of both a basic. and a pre fessional
education. - i . : i ;
. “'Y‘.-
6

This writor 1: vary much in lympathy Wwith the iugg-sti

e

<

_of moving professioni! nducttton to tho nraduato lcvcl -,
. ‘“-«-..N_

that bgth un&.rgraduatn and prcfnssianui proﬁﬁ;ﬁs can be

!,‘

\
strengthenad. A good bamic cducation mult bo fundamantal to

the pr&p:ﬁiiiéﬁ of aill tn?ormation profissiaﬁiil ln{ evan

though there are thuoruttcaily ‘many ways to accoupli:h\&htn,,

thae time 1 \
the time is 1p¢ for a definite move in thc dircctionx\bf

 graduate lavel professional training. o . '\

Ancthern crossroad which should bi ftc:d at this Juncturn'“\— _
is the responsibility for thc prnparatioh of school ltbrary

media specialists. ' Thare has been some ‘confusion rngtrdtng
‘who is responsible for the education of school library media
specialists and even who or what group has rasponsibility

36



teacher who dabbles with-

for aeerndtting ihcsc programs. Some_ confusion in this

regard exists in many dtsciplinus, ﬁi?fiﬁﬁii?fy in tha

prnparation of secondary t.aeh.rs stnc. th-rc 1- a aplit of:;

Fiibaﬁiiﬁilit? frequantly with Colleges of Education Bcinn

responsiblae for the instructional Ispaets o? EEE'FESS and

I

_ -

subject matter training aFiﬁiFiéiaﬁ of teachers. ©Both of

thesa concerns or perspectivus are imﬁSFfiﬁt and should be
respected and the particular orpanizational handling of the
problam left to the higher education institutions:

This writer believes that it is absolutely crucial .for
thc responsiblity for the substnnt;va or iuﬁiﬁéé: matter
contnnt of the programs to be with the various disciplires
if th- duality of thesn programs xs»_%a be raised and
maxntainna. Faculty who are at the cutting edge éf fﬁéii

fiwld should be providina the substantive fnput hare and

E

that inevttabiy means thcy #re in departments devoted to

their dixctplinn;f How one conceives of the ?uﬁé%iéﬁ and

role of school librlry media spnciaiistl will also influsrce

IESG onc answers the guastion of who should bu rcsponsible

for what ih.the educational preparation of school: 1ibrary

media personnel. ~ If one conceives of this person .as a

adia on tha side, that is one kind

" of biiiﬁieéivi;}ﬁﬁi if EE; information intarmediary furction

is - paramount which is the 55F5555§i93 in this paper, then
. : 5

one also must think q1fﬁnraﬁt1y about the &iiéiﬁiiﬁi of égi

[

the various-academic d-pnrtmantn bcing rnsponiibln for the

%



%

¥,

<

school library media Eaéaiaiigé; Th@”péiﬁé of view being

nxpr.ss-d here sugpests iﬁiﬁ ihn d1scip11ne cf the 1§Erégy

mndia épCCillilt is thd dtsctpiinn' of any .library agé
iﬁicfﬁiiiaﬁ ‘iiiéiiiiié . except ?ﬁif"_éﬁé‘-: particular’
iﬁﬁiic:&ii&ﬁa?'i’* discipline érhipééiiﬁiiiiiaﬁ‘iﬁ this case

——___“_;w~—13—~1n—thn_:chbqlzz_gz!g ffffgfh' standpoine of tﬁEEF&Eii6ﬁ;. .

the Bisciplino .or thstructtonal specialzzaticﬁ of “the T

librtry modia spocialist is tihrary and information science
and ﬁot sompthtng ulsn. Thiﬁ 1! not an attempt to dzm:nish

th- importiﬁc- of thc application invirohmnnt but simply to

iﬁﬁiiéifiBﬁi." ,ﬁﬁ . uvid-rsfandtngv é? the ippixcatxon

hvironment, in this case aducation, is obviously réquireq
but. in the casn~of the school 1ibrary media specxalist a

Eﬁbeﬁﬁh Rﬁawlndne-tnd,skxil inrth design of :nstruct1on is

parttcularly cruci:l Bééi&iﬁ iﬁit?ﬁé%ibﬁ and participation
in EFi design and planniing of curriculum and . iﬁéi?ﬁéiiaﬁ

iz an. important part of the role of & library media
iﬁieiiiiiif It is inter.sting to note fﬁi@‘iﬁ ﬁiny other >

environments the user education furction iibiiio:b ing given

much more ﬁ?brincnce and attehtion.

'Tﬁi isgu® - of educationat responstbliﬁx also relites to

<

‘the identity ~prob1¢m in that it is time for us to come' to

Ny

terms. ﬁifﬁ’héw we pnrcnivn ourselvas :ﬂd"our roie. Ne have

had inhumerable :tudius relating to the voln and ‘it is “t ime

“we '“Eiﬁo the bull by th- horns: " It is time. that we accept

~ p .
o .
N

.
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f)and dovclop the 1ﬁf°rmatxon intermcdxary function that ﬁE o,

P
§5F?6FE iﬁd not worry ibbut whether we are a teachur or not.

Df course wn pcr?orm a tnachinu function, but, At should ba

intcrmcdiary role we are p1ayin. ard n@ed - to cxpand &EE

S

! | improvn.

Another. currant danger in 'Eiiifiaﬁ. to i’dm:ai:;i'ciriai' )

ﬁ?ipiﬁ?iiaﬁ' pronram: is the diminished scale of the z:;gpl
ad

library wedia :omponnnt because of incredibly re

iﬁiﬁiiiiﬁti; Hiny of thos. prbarams weras ﬁivur very stkong

N - \\ -
' -but we are now losing reinvant faculty positiuﬁs and jour
: §

futura capacity to c0ntinu- these proprams. ‘ The daﬁ]er .of

X

relegating these proarawt for token lttunﬁion to Colleges of

: ' Education or ﬁiiﬁfiiﬁiﬁﬁ them at a token ‘tavel in Schools of

3

' Library iﬁd information Science should be a major concern.

At this timn we n--d the h;nhc%t 1aval of competence ,by

profelsion&ls who hivn bunn.thoreughly trained in the:r

, o /
dtsctptino and not somi,ﬁinimalf&wvcl of par?ormance by

individuals who Hhave only hid ?R: béﬁi?it of some
2 & . :

' uupnrficill kind of prnparat;om !

ﬁ number of r-lxted issues should at least be mEnt;oned.-

Tha nroning powar . of ﬁtttogdapartments of educatxon in

& -

iccrcdtting- or.approwinn thi tra:nxng progra%s for school
iiﬁ}iﬁi Eidia speaﬁalzntﬁ ‘as wall 28 cart;fy;ng these
ﬁi?iﬁﬁﬁii has in some cases intruted on the capaczty of

'! ; L
ﬁighar cdu::tion tnsettutians tis cenign -ffnctive programs.

A%

!
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it becomas ﬁfﬁiﬁi? iﬁﬁbiiiﬁi. for a University PﬂpEFiﬁgéﬁﬁﬂ

design a cohcsiv- and~ integrated curricalums It is
1ﬁﬁ6rtiﬁt ‘at this time that substantive and technological

developnernts as well as significant changes in function be
paramount in a major rethinking of the competenciez and
i&&éiiiaﬁii preparation programs for school library media

'§p§eillitts as iiii‘ a8 &ll information pr@f.ssionezs.

‘ ﬁbvibuiiy; the fccus of thtl attantion must algo include an

analylis of the content lhd effective delivery of coatinuxhg

- .ducation opportunitiis thhounh there has been significant
improvament in 1ns¢rv1c¢ and continuing aducation
opportunitiss for school personnel, there is considerable

room féi—imprﬁbﬁméﬁi particularly in the content of these

progrnms i tﬁiy i?i~§6 be a ﬁijBFiViﬁiéii for acquainting

professtonals with th. maaor subst:ntive developments in the

o\
field. .

-

‘: 7777777777
Ehrrcntly undarway ing fﬁe

discourﬁging to see how littlc

make iviil:bie bltter and nore extensive iﬁformation systems )

for children and youth. Data bases seem to be multxpiyxng

- like Fibﬁiti,but hﬁhu.!eaﬁ to ‘be éEHFEééEd;tﬁ the learning.

*

-
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, and iﬁidﬁﬁiéioﬁ needs of EﬁiiEFiﬁ:iﬁa yau%ﬁ. Some data“

rescurces for EﬁiiaFiﬁ but they are obviously aimed at other

. audiences and  the organizations marketing them are not .
iiﬁiifi?i'ér iﬁtur-ltnd in making any 5p¢cxa1 accmeGdgtxons

for students. It would seem that; EaﬁiiaiFiﬁﬁ the number of

schools and studqntl in this country, it would be

eommprciaiiy feasible to develop and market dafa bdiégz'

f

d.ﬁignnd to support instruction and laarﬁiﬁg in some ot the

'uost _common currtcutar AT @as; “The dcvclopm-nt of ditl btsns

“themn to interact with relevant tnformat;on and ideas in a

more free and® efficient manner should be seriously

ancouraged. 8chool library ‘medxa Ip-clexsts are in a
position to identify partxcularly opportune areas for this
kind of d@Viloment and should be -ncourlgod either to pass

on the iuﬁﬁistxonl or to cultivate an cntr.p>qpourial bernt
.

if such is the inclination. N\
Subject access to iﬁ?crmitian for children is currently

axtremely weak and ‘in a number of ways ts getting wWorse.

vary iiﬁiiy Ium-thtng around 89 percent of the searching for

information in any school library midiirbéﬁfér is searching

by sub;cct.' Subject access for books and ﬁbﬁiﬁ?iﬁf ifemi
usutliy con:ists ‘of three subJéEE Eii&iﬁii 5iF item xny the

card catalog ﬁﬁiéﬁ-nould ssem to be a Iontcai approaqh”for a

- . C g

large library but an inadequate approach for a small library

. T LA
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that nesds to mine its collection in much araatér'dapth to

sxtisfy the needs of its Eiiiﬁii; VThi, iﬁdékiﬁg of

piriodicais frequontly offars the opposite kind of situation

.wherse more in depth tndcxtng may b. done but the collection

may only have a small a%aaaﬁéiaﬁ of what is indexed leading
to a differsnt kind of ?Fﬁii?i?ian. 'Studants are also

a tifflf inforuition -lbout the items thnyé idcntify as
17

potant 1aily usefil 8o that they can reduce their actual

ﬁﬁyiicll sotrch to items that have a high probability ‘of
satisfying their nesds What is described here is a small
exampla of an ;htullig-nt'seaﬁcp.sthateﬁyNand the Riﬁ& of
approach we should be feaéﬁiﬁa\éfaaaﬁes;, A major problem
however ii that the iusjact acce;; we provide in icﬁbbi

. s@arch strategy or any kind for that matter very difftcult
and time consuming. As a result, most users “don' t ?Biiaﬁ
such a strategy and accept what can bs found in more
efficient but less affactive ways: '

The critical need heré is for & better and very iiﬁéiy

Ebﬁﬁqiiri2id indnxxng system desiﬂnwd to meet the needs of

students at diff.raﬁt school levels. What is needed is

cartainly conceivable and faisibin but the intellectual work

necessary %o develop iqch ;; system is not underwﬁy,



undoubtcdly because the incentives for such effort are being
directed into othar areas. " it is even difficult to f;hd
iﬁaiGia&iii in the school field who are interested in this
area ro less prepared and committed to making a
contributian. Mors and more school processing operations

are being discontinued in favor of. commercial processing and

as a result we are ﬁbviﬁa more and more to the use of the

national schemes devised for adults and large libraries and

in many cases inapproriate for small libraries and children.

This -1tuiéiaﬁ e:ﬁﬁ&é be allowed to eaﬁéinua and iﬁsiiaﬁfiVi

gqp yauth'yult bae initiated.

"EﬁﬁELUéiﬁﬁé iV

which must te addressed i? ﬁi iFi to achieve our aspirations

for excellence and if we trc to cquip our youth with "the

’ sRilIs, knowledge and iﬁspirattoﬁ ﬁiiéiiiiry to compete

sueccsifuliy in a lsarning society and an informat ion Warid;

The critical and  central role of school library media
Bﬁéﬁfiﬁi in this venture has been the topic of this paper
and the problems that have been jdentified will have to be
gclved in Eaﬁéijéi and r?iiiiéié tarms if ®mven a modicum of
success is to be iéﬁii?id;é.ii should be éiii?‘khié 1ibrary

and information programs and personnel of all types and at

all laevels must be intimate ly involved if we are to produce

42 . 45 -
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tha sslf-directed problem solvers who are not only
information literate but who have developed the higher order
iﬁfiiiiééﬁii skills and attitudes regarding \earning that we
all ssam to feel have become the "new basics. "

Our' focus must ba the iﬁéiiiiéiaii; health, and
productivity of America and it is obvious that thers is a
gerious discrepancy between our current lavel .of
parformance and .our aspirations: This society has the

resources and the capability to achieve educational

excellance but does it have the will? The educational

community has bean the whipping boy for all kinds of social

issuss for too longs It is time that the first class
axpactations of educstion be .supported with something

significantly mora that the third class support of the past

and .iiﬁﬁiy‘ﬁaFS Fﬁitaiiémiiiﬁbf the answer. Possibly even

N

More -important, an attitude of respect and regard for the
fostering 6? learning and iﬁiiiiiétﬁii Vﬁéiifﬁ must B?
developed in this socisty thzt compares ;a'tﬁa respect and
stature -given the fostering of pﬁyi;&ii,ﬁiﬁiiﬁa

This shift in national priorities\must be combined with ‘a

dirsct attack on the problems area

paper. In addition, national informatfion policy discussions

Gannot continue to. ignora children and youth. Teachers must

be information -litarate if kids are to be information

literate and they must be able to capitalize o the
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wust be able to recruit and keep a high livei of talent.

The tmptications hcrn for teacher Eraining as woll as the -

pr.piritton of libiiry wmedia spcciaiists are readily

apparent.
It is 1nivittbtc that this kind of analysis raises moée

~ quastions thon answers but this particulxr fintd has as many
questions or probably more than fMost particularly as a
rgsult of the information revolution. ' Consegquently;

Fiiii?eh and dnvntopn.nt wust ricnivc a high priority in the

wmultitude of efforts. ehaf should be initiated. The highest

BFiSFiiy howavar should be thn improvnmnﬁt of tha azonomic

and psychoionical snvironmant for ducational BéFiaﬁﬁél

including ilibrary and 1nformttion pcrsonnol of 311 kinds soO
that the ttl.nt and commitment that we aircady have can be
Fiiiiﬁid and iéEi§5i9 nourished iiiﬂ!li as replenxshed with
a high " ievel of compntcncc. Ropifully these papers and
scmtnars will contribut. to fh- raising 6?.k§66  national

conciousness and the mobtttzation of the national will that

will be necessary to achi-v- the educational excellence we
o’

sec as a national and individuai necestity and challenge:
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